
70 plus ... .thatôs how many times it can take to move a concept, knowledge or skill into long term memory.  
 
Learning and memory are closely linked. While learning involves the acquisition of skills and knowledge, memory is 
the expression of what has been acquired. 
These two concepts can also be differentiated based on the speed at which both processes happen. If the 
acquisition of new skills or knowledge is slow then it is classified as learning. However, if this happens instantly it 
becomes part of a memory. 
To make sense of memory and its properties, it can be split into three categories: Long-term, short-term, and working 
memory. In terms of learning, the focus is on embedding learning concepts into long-term memory.  
 
Memory is an active, reflective, and subjective process of previous experiences. The formation of memory involves 
three stages. 

 
Encoding: This depends on three factors: 
Content: The type of content to be encoded can be impacted by the structure, size, and subject of the content and 
the learnerôs familiarity with it. 
Environment: These are the conditions that can either inhibit or stimulate the process of memorization; examples in a 
school context are the class size or expertise and content knowledge of the teacher. 
Subjective: These external variable factors that affect the process of encoding.; fatigue, motivation are types of 
subjective influences.  (Ex: Fatigue, motivation, interest, etc.) 
Storing: This is where the encoded information is held for future use. The information is stored, transformed, 
and reorganized with new reference points. Information is stored based on 3 levels of memory: 
1. Long-term memory: This memory is used for storing and recalling information at a later stage. Emotions play a 
major role in the systems of memory and of recall. The stronger the emotions caused by memory, the easier it is to 
recall the event. 
2. Short-term memory: This type of memory lasts only between 20-30 seconds. Short-term memory can be improved 
by repeatedly rehearsing/practicing the content. 
3. Working memory vs short term memory: Working memory is often confused with short-term memory. This memory 
is the ñgo-betweenò short-term and long-term memories. This memory is used for memorizing information and using 
it later for task completion. 
Retrieving: This process involves accessing the stored information through recall or recognition. Recall 
happens by uncovering information from memory, which could be a fact, object, skill or event. 
 
Circling back to the 70 plus,  and all we know about learning and memory, we are adapting and refining many of our 
learning and teaching strategies. The daily review is an example of this. This is how we now begin every lesson. This 
is a conscious and planned 5-10 minutes which recaps prior learning, it may be from the day before it may be from a 
week ago. It is time to focus on what has been taught and learnt before with modelled examples and practice time. It 
is an opportunity in busy classrooms and what is often a crowded curriculum to assist in the reaching of that magic 
number of 70 plus.  
 
For a life to be well lived, learning never stops, working with a staff committed to their own continuous learning for 
maximum student growth is exciting, energising and rewarding.  I canôt wait to watch the fruits of our labour unfold.  
 
Each newsletter will now include a Flourishing Learners section which will focus on our learning and teaching.  
 
Tania Bennett   
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Understanding Vision for Instruction ð a guide for parents 
 

In February 2024, MACS introduced their Vision for Instruction which changed the way Reading, Writing and 
Mathematics are taught in its primary and secondary schools in the Archdiocese of Melbourne. 

 

At St Anthonyõs through extensive Professional Development, Staff Meetings and Professional Learning Com-
munity Meetings, staff are working together to design learning opportunities that incorporate this model for 
instruction.   
 

The Vision for Instruction promotes explicit instruction, a way of teaching in which complex skills are intro-
duced to students in small steps, supported by clear explanations and demonstrations of what students are ex-
pected to learn. Students then practise what they have learned and receive feedback from their teacher until the 
skill is mastered.  To find out more about the MACS vision for instruction, please read Parents Guide to Vision 
for Instruction. 

NO assembly on 17 February 2025 due to our senior students 
heading off to camp. We wish them a wonderful time, discovering 
things about themselves while building connections with their 

peers and staff.  

https://www.macs.vic.edu.au/MelbourneArchdioceseCatholicSchools/media/Documentation/Documents/Vision-for-Instruction-Parent-Guide.pdf
https://www.macs.vic.edu.au/MelbourneArchdioceseCatholicSchools/media/Documentation/Documents/Vision-for-Instruction-Parent-Guide.pdf











